Professional Profile


In the fall of 1999 I found myself entering Oglethorpe University as a freshman. I knew I wanted to play soccer and I knew I wanted to take upper level math classes; and that was about all of my future that I was sure of. In the fall of 2000, my sophomore year, my advisor talked me into taking an economics course, microeconomics to be specific. That course opened my eyes to the beauty of mathematics in a way that no math course had even done. I was able to apply my knowledge of mathematics to an area of interest. From then on I knew my goal would be to help others see how mathematics is and can be applied in various fields. 

After graduating in 2003 with a degree in mathematics, joined the private sector; my plan was to take some time off until graduate school. My goal was to return to school for my masters and teach at the college level. Four years later, after putting of returning to school, I decided to take action and do what I had dreamed of. I passed the Gace and was hired as a high school mathematics teacher through the Georgia TAPP program. Since that time I have fell in love with my profession. After only three years I became the mathematics department chair for my school and have gained a new love for the position. Working to help not only the students I teach, but also my fellow educators, has begun the fulfillment of a dream that began in a sophomore economics classroom years ago. 

I have always felt that to be effective as an educator, I must be true to myself and to my philosophies. I share this belief with Lockhart (2002) who exclaimed “you will never be a real teacher is you are unwilling to be a real person” (p.11). Both our philosophies of teaching and our philosophies of learning make up who we are as educators; and it following that these will more than likely come to play in our classrooms. A main aspect in my philosophy of both teaching and learning is the need for social interaction. Using the ideas of Vygotsky, Ernest, and Von Glasersfeld, I explain and support my philosophy of teaching and learning. 


The work of Vygotsky as a theory of learning supports my philosophy of learning and of teaching (Ormrod, 2008). Just as Vygotsky believed that complex mental process begin as social activities, I too see the importance of social interaction in the learning process. Holding conversations, verbalizing ones views, explaining, and compromising, can all lead to learning and creating higher understanding within a person. In his article on social constructivism, Ernest (1994) notes the involvement of conversation in social construction. While discussing social construction he states that those whose work involves this “emphasize conversation and the types of interpersonal negotiation that underpin everyday roles and functionings” (Ernest, 1994, p. 2). Verbalizing ones ideas or theories, which in a classroom can occur either between students or between a student and a teacher, builds into the classroom the process of social interaction as a learning tool. Von Glasersfeld (2001) supports this method of learning by making that claim that “it is crucial to initiate conversations whenever a problem is to be solved” (p.11). The importance of conversation, of social interaction, for learning and understanding flows from Vygotsky to authors such as Ernest, and is used as support for my philosophy of learning. 

In his writings, Hersh (1997) claims that “Your philosophy of mathematics must fit your theory of knowledge” (p.236). I feel as though we can generalize this; stating that ones theory of learning must fit with their theory of teaching. It is my belief that, in order to optimize, your theories on learning must match with your teaching strategies. Looking back to Vygotsky, his theories on learning can be translated into the classroom. Vygotsky believed that challenging tasks would promote maximum cognitive growth (Ormrod, 2008). This could easily be implemented into a classroom. 


Strategies such as mediated learning experiences and scaffolding also lend themselves well to a classroom setting. These strategies can not only motivate students, but also offer support for those who struggle. Mediated learning experiences, where students are able to discover and discuss openly with each other, allow the teacher to better understand the students’ thinking, which in turn may help to identify misconceptions valuable explanations to share (McGraw, Romero, & Krueger, 2009). To help students both link prior knowledge to new concepts, and to offer support on challenging tasks, scaffolding can be an effective tool. This can take many different forms; for example differentiating lesson plans or tasks, planning effective lessons that are meant to extend familiar concepts, utilizing vocabulary development tools such as verbal and visual word association or semantic mapping, or asking questions that promote higher order thinking (Posamentier, Smith, & Stepelman, 2010). 


It is my belief that learning and teaching is a social entity. My philosophy of teaching and learning can identify with others such as Vygotsky and Ernest. Seeing how social interactions are essential in my philosophy of learning, they too hold an important role in my philosophy of teaching. This can be identified in the characteristics of an optimal learning environment and my teaching strategies. 
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